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Safety (behavior), achievement, and climate are not silos to be 
maintained, they are intersecting continuously in every class and 
every school all day, every day.	  
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Today we will talk about having one direction, one vision, and 
aligning ourselves, our practices, and procedures to that 
target.  (Ours is college and career ready.)	  
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As you can see, data is a constant element around each 
aspect.  We will talk more about that later.	  
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My job today is to have you understand that Single School Culture 
© focuses on adult change in behavior first and it happens one of 
these two ways. 
 
Ours	  is	  a	  prac0ce	  focused	  on	  adult	  change	  in	  prac0ce	  first.	  
Two	  approaches	  used:	  

Make	  an	  intellectual	  case	  for	  SSC	  process	  in	  1	  or	  more	  of	  4	  domains	  (behavior,	  
achievement,	  climate,	  data).	  
If	  one	  can’t	  accept	  the	  case	  (a	  “show	  me”	  individual),	  change	  prac0ces	  to	  
produce	  real	  and	  observable	  change/results	  in	  a	  specified	  period	  of	  0me.	  
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Sometimes staff think they are doing the right things in the right 
way, but a closer examination of why things are not working in this 
school, must be looked at.  Deal and Peterson, experts in this field, 
say we have Toxic Cultures.	  
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As you see, some of these may be present here. They make 
change in practice difficult. (can mention a few, as appropriate) 
 
•  View	  students	  as	  problems	  rather	  than	  as	  valued	  clients	  
•  Are	  some0mes	  part	  of	  nega0ve	  subcultures	  that	  are	  hos0le	  and	  

cri0cal	  of	  change	  
•  Believe	  they’re	  doing	  the	  best	  they	  can	  and	  don’t	  seek	  new	  ideas	  
•  Frequently	  share	  stories	  and	  historical	  perspec0ves	  on	  the	  school	  

that	  are	  oVen	  nega0ve,	  discouraging,	  and	  demoralizing	  
•  Complain,	  cri0cize,	  and	  distrust	  new	  ideas,	  approaches,	  or	  

sugges0ons	  for	  improvement	  raised	  by	  planning	  commiXees	  
•  Rarely	  share	  ideas,	  materials,	  or	  solu0ons	  to	  classroom	  problems	  
•  Have	  few	  ceremonies	  or	  school	  tradi0ons	  that	  celebrate	  what’s	  good	  

and	  hopeful	  about	  their	  workplace	  
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In schools that own up to some of these behaviors, teachers 
develop a "we can outlast this"  attitude and the status quo 
remains. 
 
•  Staff	  afraid	  to	  offer	  new	  sugges0ons	  for	  fear	  of	  being	  aXacked	  or	  

cri0cized	  
•  Planning	  sessions	  led	  by	  school	  improvement	  teams	  oVen	  half-‐

hearted	  due	  to	  nega0vity	  fostered	  by	  hos0le	  staff	  who	  refuse	  to	  see	  
improvement	  is	  possible	  

•  New	  staff	  who	  bring	  sense	  of	  hope	  and	  possibility	  quickly	  squelched	  
and	  resocialized	  into	  nega0ve	  thinking	  

•  Programs	  poorly	  implemented	  because	  mo0va0on	  and	  commitment	  
to	  change	  is	  weak/nonexistent	  

•  Plans	  fail	  for	  lack	  of	  will	  
•  No	  one	  wants	  to	  work	  in	  these	  kinds	  of	  schools.	  But	  it	  takes	  

leadership,	  0me,	  and	  focus	  to	  rebuild	  these	  ins0tu0ons.	  Fortunately,	  
most	  schools	  aren’t	  this	  nega0ve,	  but	  many	  have	  some	  of	  these	  
cultural	  paXerns	  that	  make	  change	  problema0c.	  
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But there is another kind of culture, a positive culture, where people 
have a sense of family and by and large are happy to come to 
work.	  
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Think about the high cost of not having a positive climate, this is 
the stuff of low performing, difficult to work in schools. Neither 
students nor staff prosper in toxic environments.	  
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As you can see, the opportunity to learn is 2 times more 
responsible for student achievement than any other indicator. 
But what happens in the other areas is important as we will 
see in the next few slides.	  
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So what does Opportunity to Learn mean?  It is what is best 
practice, are we gauging how we are doing and making 
corrections, keeping the focus, and fidelity of implementation.	  
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How are we using our instructional time? Are disruptions 
minimalized?  Are we promoting student efficacy – do students 
believe they are smart enough to succeed?  How do you know 
students are learning?  There are only three ways to see if students 
are learning:  testing, demonstration on tasks, and ability to answer 
appropriately rigorous questions.	  



What	  does	  engagement	  look	  like	  and	  how	  do	  we	  get	  it	  from	  those	  students	  furthest	  
from	  the	  proficiency	  bar?	  We	  cannot	  confuse	  listening	  to	  or	  watching	  a	  teacher	  with	  
engagement…engagement	  is	  involvement	  in	  the	  learning	  process.	  	  We	  measure	  the	  
engagement	  in	  the	  end	  through	  tes0ng,	  demonstra0on,	  or	  fielding	  appropriately	  
rigorous	  ques0ons.	  
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The	  hardest	  thing	  to	  convey	  to	  students	  who	  have	  been	  unsuccessful	  is	  that	  they	  are	  
smart	  enough	  to	  develop	  and	  achieve.	  	  They	  will	  not	  engage	  in	  instruc0on	  if	  they	  feel	  
that	  the	  teacher	  or	  their	  peers	  think	  that	  they	  “don’t	  have	  it.”	  	  Our	  job	  as	  teachers	  is	  
to	  develop	  a	  posi0ve	  rela0onship,	  protect	  them	  from	  peer	  sarcasm,	  and	  build	  their	  
confidence.	  
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There	  are	  research	  based	  strategies	  to	  engage	  struggling	  students.	  	  The	  ques0ons	  
they	  face	  must	  be	  at	  the	  same	  rate	  but	  the	  complexity	  can	  be	  broken	  into	  
manageable	  chunks	  as	  we	  will	  see	  on	  the	  next	  slide.	  	  Make	  no	  mistake,	  there	  is	  skill	  in	  
doing	  this…but	  these	  strategies	  result	  in	  the	  engagement	  and	  in	  lessening	  disrup0ons	  
in	  class.	  
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This	  is	  the	  “chunking”	  piece.	  	  Teachers	  can	  use	  this	  strategy	  to	  solicit	  correct	  answers	  
as	  well	  as	  a	  tool	  when	  answers	  are	  wrong.	  	  	  There	  are	  ways	  to	  bring	  students	  around	  
or	  they	  can	  become	  debilitated	  and	  embarrassed.	  The	  choice	  is	  ours.	  
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How are we ensuring that what we said we would do is happening? 
Do students know their learning goals and their progress in 
meeting those goals?  How often do teachers and administrators 
discuss progress among themselves and their students.  “Just 
because we taught it doesn’t mean they got it.”	  
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Every administrator, teacher, support staff, and student should 
know the vision and targets and the expectation of all stakeholders 
to do their parts.	  
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When people truly understand those previous Marzano slides, they 
all get on the same page to create a Single School Culture ©.	  



 Digging deeper, what does this look like? It is a set of beliefs and 
then practices.	  
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This Is the way to organize what we have going on in school.  It 
mirrors what the Marzano slides suggest.  The only piece that 
needs to be understood is that Single School Culture © in each of 
the domains has inherent in its initiatives/services an "All, Some, 
and Few” tiering of services such as Response to Intervention.	  

23	  



-‐Capabili0es	  can	  be	  developed	  throughout	  life.	  People	  can	  "get	  smart"—actually	  
become	  more	  intelligent—through	  the	  applica0on	  of	  Effec0ve	  Effort.	  
-‐When	  effort	  is	  mobilized	  (not	  debilitated),	  people	  can	  control	  the	  pace	  and	  direc0on	  
of	  their	  own	  development.	  	  	  
-‐Failure	  or	  difficulty	  can	  s0mulate	  mobilized	  effort	  when	  it	  is	  understood	  as	  feedback	  
about	  what	  people	  must	  do	  to	  improve.	  Failure	  debilitates	  only	  when	  used	  as	  the	  
basis	  for	  judgments	  about	  the	  innate	  limita0ons	  of	  an	  individual.	  
 
 
An example of what all students need in the academic setting (works equally 
well in the behavior and climate pieces) is the notion of efficacy.  The work of 
Jeff Howard, Carol Dweck, and others, demonstrate that all students can 
develop and that intelligence isn't fixed at birth. We are smarter now than we 
were even last year! Right?	  
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Practices make the difference.  The emotion most tied to the lack of 
performance is shame.  We need always to provide feedback that 
engages and directs students (and staff) to a more successful path.	  



Now we are ready to look at Single School Culture © for Behavior. We 
explicitly teach our rules, and model, enforce, and coach them. We recognize 
them when they are going well, and reteach them as needed.  After this 
PowerPoint, we will all norm a rule. 
 
SSC-‐B	  is	  a	  uniform	  set	  of	  prac0ces	  and	  procedures	  aligned	  to	  a	  school’s	  mission	  and	  
goals.	  Classroom	  procedures	  align	  with	  school	  rules	  and	  don’t	  supersede	  them.	  These	  
prac0ces	   and	   procedures	   are	   known	   and	   used	   by	   all	   staff	   to	   posi0vely	   norm	   both	  
student	  and	  adult	  ac0ons	  by	  defining	  and	  linking	  behaviors	  and	  consequences	  while	  
recognizing	  appropriate	  behavior.	  
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Just as you saw with the Academics chart, Behavior is set up the 
same way, also offering an “All, Some, and Few” tiering of 
supports.	  
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This is the Response to Intervention Model or Multi-Tiered 
System of Supports.  The only piece missing is really the third 
system piece.  Social and emotional (climate piece). As you 
see, this happens in schools daily when you offer tutoring or 
counseling to some or a few. The most important and hardest 
piece is the right medicine with the right dosage.  You can 
see why you need data, otherwise you can waste time, 
money, and children's lives. 
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This slide demonstrates practices that Positive Behavior Support 
finds undermines educating all students.  There are some that are 
valuable, but not as the mainstay or sole practice.  Our job is to 
keep students in school and learning, so those practices which 
have been proven to be contrary to our goals must be addressed. 



Positive Behavior Support (PBS) and Single School Culture © are melded in 
the Palm Beach County School District;  they support one another.  Single 
School Culture ©  is the basis and is infused with PBS.	  
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 Students don't know this.  They need to know why we do this and 
we need to say it often.	  
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These are the forms we will use.  You use this form for both 
climate and/or discipline issues.  You pass one of these out 
per table of teachers/staff at a staff meeting. They come up 
with their prioritized issues.  For our purposes we are going 
to choose discipline issues, such as tardies, hall pass, dress 
code, inappropriate use of electronics, etc.   We start with hall 
passes or tardies, something that is very visable and is 
happening or not. You need to have about 2 or so hours to 
norm a rule.  You can do it over two meetings. We will now 
begin the process.	  
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We	  begin	  by	  defining	  the	  rule.	  	  An	  example	  would	  be	  tardiness.	  	  If	  
a	  student	  is	  not	  across	  the	  plane	  of	  the	  door	  when	  the	  bell	  stops	  
ringing,	  he/she	  is	  tardy.	  	  The	  rule	  should	  be	  explicitly	  stated	  and	  in	  
posi0ve	  terms.	  “Students	  will	  be	  through	  the	  doorway	  when	  the	  
bell	  has	  finished	  ringing.”	  
	  
How	  will	  we	  teach	  the	  rule?	  	  We	  will	  demonstrate	  it,	  and	  we	  will	  
write	  a	  script	  that	  will	  be	  read	  for	  three	  days	  in	  each	  class.	  	  (The	  
script	  defines	  the	  rule,	  states	  how	  it	  will	  be	  enforced,	  and	  how	  we	  
will	  recognize	  students	  for	  doing	  what	  we	  ask	  them	  to	  do	  by	  
following	  the	  rule.)	  
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The	  script	  will	  have	  the	  consequences	  we	  all	  agree	  on	  for	  not	  
following	  the	  rule.	  	  Coaching	  is	  an	  important	  part.	  	  When	  we	  find	  
someone	  who	  doesn’t	  follow	  the	  rule,	  we	  ask	  the	  student	  what	  the	  
rule	  is,	  and	  ask	  for	  their	  coopera0on	  (this	  is	  a	  verbal	  reminder).	  If	  
this	  is	  a	  repeated	  incident,	  then	  calmly	  state	  the	  consequence,	  if	  
there	  is	  0me,	  ask	  what	  would	  help	  the	  student	  meet	  the	  
expecta0on,	  and	  lastly	  ask	  for	  their	  coopera0on.	  	  “I’m	  looking	  
forward	  to	  seeing	  you	  on	  0me	  tomorrow.	  Thanks!”	  
	  
Before	  we	  can	  begin	  the	  rule,	  we	  must	  make	  sure	  that	  we	  can	  all	  
do	  the	  rule,	  100%	  of	  the	  0me.	  	  We	  suggest	  	  that	  you	  consider	  using	  
the	  parent	  leXer	  in	  the	  Single	  School	  Culture	  for	  Behavior	  sec0on	  
of	  the	  Principal’s	  Handbook	  which	  alerts	  parents	  to	  your	  reasoning	  
for	  tackling	  the	  issue.	  	  We	  also	  have	  to	  be	  sure	  that	  we	  can	  carry	  
out	  the	  consequences	  we	  have	  chosen.	  	  We	  never	  use	  “call	  home”	  
as	  a	  consequence	  as	  parents	  are	  not	  home,	  and	  the	  phone	  
numbers	  are	  not	  always	  available.	  	  We	  only	  choose	  things	  we	  can	  
do	  100%	  of	  the	  0me.	  It	  doesn’t	  mean	  that	  you	  don’t	  call	  home,	  but	  	  
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This is our job.	  
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These are our expectations.	  



Before we norm, we will just look at the two climate slides that are set up like 
academics and behavior.  Blum's 10 year study tells us that students who are 
connected to their schools do not engage in negative behaviors.	  
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The reason we must use data around all three components is that 
we will waste valuable resources, we will not provide the right kind 
of support to both staff and students, we will waste time, we will 
burn out our teachers and students, and undermine our goals of 
graduating our students college and career ready.	  
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How did this work for us?  We are the highest performing urban 
school district in Florida, a finalist for the Broad Award, a finalist 
with the Gates Foundation, and just recently received stellar 
commendations from SACS-CASI of AdvanceEd.,the largest 
accrediting agency in the US.	  
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